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Abstract

Organized youth sport has considerable potential to promote young people’s physical
health, well-being, and personal and social development. However, these positive out-
comes are not guaranteed. When sport environments are poorly structured, excessively
performance-oriented, or inadequately supervised, participation may also lead to exclusion,
excessive pressure, and other harmful experiences. Creating genuinely youth-centered
sport environments is therefore essential, both to foster positive developmental outcomes
and to prevent transgressive behavior. Despite growing attention to these issues, the field
of youth sport lacks an overarching framework for the development of pedagogically
sound, development-oriented, and socially safe sport environments. This study aimed
to develop an overarching framework that integrates the developmental, motivational,
and safeguarding dimensions of youth sport into one coherent model for creating optimal
learning environments. Through an iterative process, a practice-based framework was
developed, theoretically grounded, and initially operationalized. Early versions of the
framework were subsequently examined for conceptual alignment through expert opin-
ions, focus groups, and group discussions with existing European youth sport initiatives.
This process resulted in the development of the Youth Sport Compass (YSC), a coherent
conceptual and practical framework designed to support youth-centered and socially safe
sport environments. Experts from different countries and disciplines considered the frame-
work highly relevant, conceptually robust, and broadly applicable in practice. The YSC
provides a strong conceptual and practical foundation for coaches, sport organizations,
and policymakers seeking to create pedagogically sound, youth-centered, and socially safe
sport environments. Although the YSC is firmly grounded in theory and practice, it has yet
to be empirically validated. Further research is needed to assess its validity and practical
effectiveness.

Keywords: youth sport participation; youth-centered environment; positive development;
framework; athlete well-being; interpersonal violence; safeguarding; right to safe sport;
organized sport; youth leisure
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1. Introduction

Within the broader domain of youth leisure, organized youth sport represents one
of the primary contexts in which young people spend their free time while engaging in
physical activity. In Europe, participation in organized sports is the most common form of
sport engagement among youth (Aubert et al., 2018). In the Netherlands, approximately
1.9 million of the 3 million individuals aged 5 to 18 participate in sport, with around
1.3 million involved in one of the 22,000 sport clubs (NOC*NSF, 2020), highlighting the
extensive reach of organized youth sport.

Sport is widely recognized as a valuable learning environment, offering young people
unique opportunities for experiential learning and development through physical activity
(Kirk & Haerens, 2014; Storm et al., 2024). Research consistently demonstrates a broad
range of positive physical, psychological, and social outcomes associated with sport partici-
pation (Bailey et al., 2009), including improved health, social connectedness, and personal
development, considered the ‘value of sport’. As such, organized sport is increasingly
viewed as a “third educational setting,” alongside home and school.

Given this potential, youth sport can contribute to the development of a “healthy
generation.” The World Health Organization has emphasized the importance of increasing
physical activity and sport participation among children and adolescents (Chaput et al.,
2020). Crucially, the quality of the sport environment plays a decisive role: positive ex-
periences in organized sport during childhood and adolescence are linked to sustained
participation into adulthood (Eime et al., 2013; Kjonniksen et al., 2009). Organized youth
sport therefore forms a key foundation for lifelong physical activity and continued engage-
ment in sport (Schipper-van Veldhoven, 2017).

At the same time, this sector faces significant challenges. Organized sport faces
considerable dropout rates beginning around the age of 13 (Lara-Bercial et al., 2022a;
NOC*NSF, 2020). Young people report leaving sport because they “prefer other activities,”
“lack sufficient time,” or “no longer enjoy participation” (Faber et al., 2023). Research further
highlights that dropout is influenced by a combination of intrapersonal constraints (e.g.,
low enjoyment, low perceived competence, internal pressure), interpersonal factors (e.g.,
parental pressure, negative coach or team dynamics, limited autonomy), and structural
barriers (e.g., travel time, costs, injuries, and inadequate facilities) (Lara-Bercial et al., 2025;
Witt & Dangi, 2018). As a result, a substantial proportion of young people do not meet the
recommended physical activity guidelines necessary for maintaining a healthy lifestyle
(CBS/RIVM, 2023).

In addition, research has increasingly pointed to the risks and transgressive experi-
ences that can occur within sport environments, highlighting a more problematic side of
youth sport participation (Gaedicke et al., 2021). Evidence shows that such experiences—
psychological, physical, and sexual—are widespread across different sports and different
countries (Hartill et al., 2023; Pankowiak et al., 2023; Schipper-van Veldhoven et al., 2022).
Poorly structured or inadequately supervised environments can contribute to harmful
outcomes, including depression, burnout, eating disorders, and anxiety (Johansson &
Lundqvist, 2017; Ohlert et al., 2021). Moreover, the culture of organized sport is widely
recognized as a key factor in the emergence and normalization of such risks. Characteristics
such as hierarchical structures, authoritarian leadership, gender and power inequalities,
strict training regimes, and a strong emphasis on performance and winning may foster
environments in which transgressive behaviors are tolerated or overlooked (Gaedicke
et al., 2021). Within a “win-at-all-costs” culture, success is often prioritized over athlete
well-being, increasing the likelihood that harmful practices are justified. The long-term
consequences of such experiences can include persistent stress and a reduced quality of life
in adulthood (Vertommen et al., 2016).
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Preventing these negative outcomes is therefore essential for fostering a healthier
generation. The duty to protect athletes from transgressive experiences is firmly anchored in
the governance structures of international sport, including the Olympic Charter (I0C, 2020b)
and the IOC Code of Ethics (I0C, 2020a). Beyond the Olympic Movement, the right of every
child and young person to participate in sport within a socially safe environment is explicitly
articulated in The Rights of the Child in Sport (UNICEF, n.d.) and the Panathlon Declaration
on Ethics in Youth Sport (Panathlon International, n.d.). Collectively, these frameworks
affirm a central principle: all athletes are entitled to engage in sport in conditions that are
safe, respectful, and protective of their physical and psychosocial well-being.

Sport clubs are, therefore, confronted with a significant challenge: to create and
maintain an appealing sports participation experience while ensuring a safe sporting
environment. As research indicates, fulfilling the full potential of sport depends on its
context: the environment in which sport is offered and practiced (Bailey et al., 2009). Simply
offering youth sports is inadequate to fully harness the potential health and personal
development benefits, underscoring the importance of maintaining high-quality standards
within organized youth sports (Perck et al., 2016; Ricour et al., 2023).

In the Netherlands, organized youth sport policy has increasingly focused on strength-
ening its educational value and preventing transgressive behavior. Initiatives such as
Towards a Safe Sports Climate (2011-2017) (VWS, 2011), the National Sports Agreement
(Nationaal Sportakkoord, 2018), and the Dutch Sports Council’s advice “Kids Central,
Advice on the pedagogical environment in sport” (NL Sportraad, 2023) reflect this ambition.
While many clubs have adopted measures such as codes of conduct and house rules, these
isolated instruments have rarely led to sustained cultural change (Romijn & van Kalmthout,
2018). Structural adjustments, systematic monitoring, and rigorous evaluation remain
limited, leaving insufficient evidence about what works, how it works, and under which
conditions it works (Mergaert et al., 2016; Romijn & van Kalmthout, 2018). As a result, sport
clubs still lack a coherent, evidence-based approach to creating a youth-centered and safe
sport climate, leaving them uncertain about how to effectively develop such environments
in practice.

To address a persistent gap in knowledge of an overarching framework that integrates
the developmental, motivational, and safeguarding dimensions of youth sport into a coher-
ent model for optimal learning environments, we developed a practice-based framework
through an iterative process. Although these dimensions have been studied in isolation,
there remains a lack of an integrated and applicable framework to support coaches, sport
clubs, and policymakers in fostering youth-centered and safe sport environments.

The primary aim of the study is therefore to develop, theoretically ground, and initially
operationalize a coherent conceptual and practical framework for youth-centered and safe
sport environments. A secondary aim was to examine the conceptual alignment with
existing European youth sport initiatives to explore its broader relevance and applicability.

2. Materials and Methods

For the development of the framework, we integrated theoretical perspectives related
to a pedagogical sport climate, conducted a heuristic and integrative synthesis of the
literature, consulted researchers, practitioners, policymakers, and experts from national
and international youth sport contexts, and reflected on its application in practice. Initial
conceptual mapping was further informed through stakeholder feedback and convergent
alignment with existing European youth sport initiatives.

A qualitative, heuristic, and iterative approach (Kleining & Witt, 2000) guided the
process. The framework evolved through several iterative phases (see Appendix A),
involving continuous cycles of literature review, comparison, stakeholder dialogue, and
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conceptual refinement. Consistent with heuristic methodology, this approach assumes that
conceptual understanding develops progressively through exploration, reflection, and the
integration of insights from both theory and practice.

Because the term “pedagogical sport climate” is not clearly or consistently defined in
the international literature (Tinning, 2008), the first phase of the framework development
process focused on identifying its core dimensions. Using a qualitative, heuristic approach
(Kleining & Witt, 2000), we compared relevant theoretical perspectives to identify recurring
concepts and areas of convergence. Rather than aiming for an exhaustive or quantitative
synthesis, we sought to establish a coherent conceptual foundation for understanding
youth-centered and safe sport environments. To do so, we conducted an integrative litera-
ture review (Whittemore & Knafl, 2005). Relevant studies were identified through iterative
searches of academic databases, reference tracking, and expert recommendations. Search
terms included combinations of youth sport, sport pedagogy, pedagogical climate, moti-
vational climate, caring climate, ethical climate, safe sport, safeguarding, positive youth
development, self-determination theory, coach behavior, and youth development. We in-
cluded papers addressing developmental, motivational, relational, ethical, or safeguarding
dimensions of organized youth sport and provided insights into conditions that support
positive youth experiences. Studies focused exclusively on elite adult sport or performance
outcomes unrelated to youth development were excluded. The review covered both em-
pirical and conceptual contributions from sport pedagogy, sport psychology, coaching
science, youth development, and safeguarding research. Through iterative comparison
and interpretation of the literature, several complementary theoretical perspectives were
identified as particularly relevant, including the Self-Determination Theory (Ryan & Deci,
2000), caring climate research (Fry et al., 2012), and Positive Youth Development approaches
(Fraser-Thomas et al., 2005; Vella et al., 2011) and research on ethical and safe sport climates.
Central to this synthesis was the premise that youth sport should support the personal
and social development of young people while fostering autonomy and self-determination.
Across these perspectives, recurring themes of development, motivation, supportive re-
lationships, and safety emerged. These themes were synthesized into four dimensions
that formed the conceptual foundation of a pedagogical sport climate: developmental,
motivational, caring, and socially safe.

In the second phase, these foundations were further elaborated within the Kids First:
Towards a Pedagogical Sports Climate project (2018-2021), which aimed to develop a
shared conceptual language around youth-centered sport, stimulate cultural change within
sport clubs, and create a practical framework for fostering a pedagogical sport climate
(Bronkhorst et al., 2021). Rather than identifying additional dimensions or studying these
perspectives in isolation, this phase focused on examining the conceptual relationships,
complementarities, and interdependencies among the developmental, motivational, caring,
and socially safe dimensions. Given the interdisciplinary and practice-oriented nature of
the topic, this phase followed an iterative and interpretive process involving repeated cycles
of comparison, reflection, and conceptual refinement (Smith & McGannon, 2018). Ongoing
discussion and critical reflection among project partners (N = 15) further informed the
interpretation of findings and the identification of converging principles across theoretical
perspectives. This process resulted in a preliminary framework in which the four dimen-
sions were conceptualized as interconnected pillars of a pedagogical sport climate. Whereas
Phase 1 focused on identifying the core dimensions of a pedagogical sport climate, Phase 2
focused on examining the relationships and interdependencies among these dimensions
and integrating them into a coherent framework.

In the third phase, the emerging framework was presented and discussed with a
broad network of researchers, practitioners, policymakers, and experts from national and
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international youth sport contexts across multiple workshops, conference presentations,
and educational settings (approximately N = 1500 participants across all activities). Rather
than serving as formal study participants, these stakeholders functioned as critical friends,
providing constructive feedback on the framework’s conceptual clarity, practical relevance,
and applicability. Their reflections informed the ongoing refinement of the framework.

In the fourth phase, the refined framework was compared with existing European
youth sport initiatives to explore its broader relevance and applicability. Key principles
from the ICoachKids project (Fix et al., 2017; Lara-Bercial et al., 2022b) and Keep Youngsters
Involved (Kenniscentrum Sport en Bewegen, 2019) were systematically mapped onto the
framework. This process served as a form of conceptual triangulation and convergent
alignment, providing an external comparison of the framework with established European
youth sport initiatives.

In the fifth phase, the framework was operationalized for practical use within sport
settings and translated into tools, guidelines, and educational resources for coaches, sport
clubs, and policymakers. This process enabled further refinement of the framework while
supporting the development of actionable strategies to foster youth-centered, developmen-
tal, caring, motivational, and socially safe sport environments (Wang et al., 2023).

3. Results
3.1. Theoretical Foundation of the Framework

Scholars from various disciplines conceptualize a youth-centered climate in different
ways; consequently, its definition and measurement depend largely on the theoretical lens
applied. In primary education and many physical education contexts, such a climate is
often grounded in the Self-Determination Theory (Ryan & Deci, 2000), which emphasizes
the fulfillment of young people’s basic psychological needs for relatedness, competence,
and autonomy. Within this perspective, the focus is on fostering autonomous motivation
through the creation of a supportive “motivational climate.” Motivational theories further
distinguish between mastery-oriented climates—centered on personal improvement and
learning—and performance-oriented climates—focused on comparison and ego involve-
ment. Research consistently associates mastery climates with higher motivation, better
learning outcomes, and more ethical behavior among athletes compared with performance-
oriented climates (Duda, 2005).

In other educational and sport settings, the concept of a caring climate is considered
fundamental. Such environments emphasize the cultivation of safety, belonging, apprecia-
tion, and respect, and they reflect the extent to which coaches demonstrate genuine care
for young athletes. Research shows that caring climates enhance enjoyment, commitment,
and mutual support within teams (Fry & Gano-Overway, 2010; Fry et al., 2012). Central to
this concept is the development of meaningful relationships, expressed through empathy,
attentiveness, and the ability to understand the perspectives of others (Leduc et al., 2012).
Recent research further indicates that the benefits of a caring climate extend beyond sport,
contributing to adaptive motivational processes and improved well-being among youth
(Hogue, 2025). Notably, Hogue found that more than one-third of boys and approximately
one in four girls perceive their coach as one of the few adults who genuinely care about
them, underscoring the critical role coaches can play during adolescence.

Aligned with Positive Youth Development (Fraser-Thomas et al., 2005; Vella et al.,
2011), a development-oriented climate is understood as one that promotes positive behav-
ioral change through dynamic interactions between young athletes and their environment.
Core features include physical and psychological safety, supportive relationships, positive
social norms, opportunities for competence development, and connections across educa-
tional contexts. These conditions are associated with positive developmental outcomes and
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enhanced opportunities for personal and social growth (Hilhorst et al., 2014). In addition,
Critical Positive Youth Development (Gonzalez et al., 2020) explicitly incorporates how
power, privilege, and inequality shape young people’s experiences in sport and argues
that critical reflection, political efficacy, and critical action are needed so that the sport
environment is beneficial for all young people.

While the previous models addressed positive desired behavior, research on safe sport
has also focused on sexual harassment and abuse (Brackenridge, 1997). Historically, it
drew from Finkelhor’s work (Finkelhor, 1980) to identify risk factors related to coaches,
sport contexts, and athletes. Subsequent efforts concentrated on developing preventive
measures and sanctioning policies to safeguard youth. More recent sociological perspec-
tives, however, emphasize the broader influence of sport culture itself. Competitive sport
environments are often characterized by a strong emphasis on performance and winning,
high emotional and physical demands, authoritarian leadership styles, and unequal power
relations (Alexander et al., 2011; Moget & Weber, 2007). Such features may inadvertently
normalize harmful behaviors or silence concerns. Within this line of research, attention has
shifted toward the values and norms embedded in sport (Haandrikman & Schipper-van
Veldhoven, 2024; Knoppers et al., 2001), conceptualized as the moral or ethical climate (de
Martelaer et al., 2013). This climate is reflected in the prevalence of prosocial behaviors
(intended to benefit others) and antisocial behaviors (intended to harm or disadvantage oth-
ers). Empirical studies show that when prosocial norms dominate, young athletes display
more supportive and respectful behavior and fewer antisocial actions (Rutten et al., 2007;
Spruit et al., 2019). Notably, research suggests that during adolescence, peer norms and
teammate behavior exert a stronger influence than coaches or broader club policies (Spruit
et al., 2019). Therefore, while formal rules and codes of conduct are essential, fostering a
safe sport climate ultimately depends on shaping the everyday socio-moral environment
created by peers (group dynamics), parents, coaches, and club members. The concept
of moral climate thus encompasses both shared norms and values and the presence of a
caring, supportive interpersonal atmosphere (Fry & Gano-Overway, 2010; Rutten et al.,
2007; Shields et al., 2005).

All theoretical perspectives discussed above provide valuable insights into the charac-
teristics of a youth-centered and safe sport climate. Therefore, rather than adopting one
dominant perspective, we integrated the complementary strengths of these approaches
into a comprehensive framework. Although each theoretical perspective contributed most
strongly to one pillar, it is important to emphasize that the relationship is not one-to-one:
Positive Youth Development also includes safety and relationships; the Self-Determination
Theory includes relatedness, which overlaps with caring; the Caring climate contributes
to safety, and the Ethical climate contributes to development. The four pillars, therefore,
represent analytically distinct but conceptually interconnected pillars of a pedagogical
sport climate.

To visualize the relationships among these elements, they were mapped within a
shared youth sport context, represented by the central circle (Figure 1). Each theoretical
perspective contributed distinct, yet complementary, components: Positive Youth Develop-
ment Theory identifies eight key ingredients that promote youth development: physical
and psychological safety; appropriate structure; supportive relationships; opportunities
to belong; positive social norms; support for efficacy and mattering; opportunities for
skill building; and integration of family, school, and community efforts (orange blocks).
Self-Determination Theory emphasizes three core needs—competence, autonomy, and
relatedness (gray blocks)—that foster intrinsic motivation and engagement. Caring Climate
Theory highlights four essential elements: sense of security, welcome (an inviting environ-
ment), support, and appreciation and respect, focusing on how coaches genuinely ‘care for
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the athlete” (yellow blocks). Moral and Ethical Theories introduce four components aimed
at creating an environment of integrity: shared values and norms, adherence to laws and
codes, promotion of independence, and individual and social care (green blocks).

1
1

Self efficay
1

Development
oriented

Opportunities for skill building
1

Motivational

! T r
Appropriate structure 1 Inviting environment
1

Completence
1

Values and norms

Support Independ%nce
Relation Appreciatibn and respect Law and codes

Support for efficacy and matterin,
R Y A :Physical and psychological safety

Individual and social care | Sense of security

£56ing Opportunities to belon4

Socially Safe
Positive soci'bl norms

Linking educational environments l

Figure 1. A valuable sport context—the plotted elements from the diverse theories and their orienta-
tion within the four pillars.

By mapping these key elements, a compass-like structure naturally emerged through
the intersection of horizontal and vertical axes. This synthesis resulted in four essential
pillars that formed the foundation of the initial Pedagogical Sport Compass.

Together, these quadrants provide a framework for creating an optimal learning
environment in youth sport—one that is developmental, motivational, caring, socially safe,
and responsive to the needs and developmental stages of young participants.

Across the stakeholder consultation rounds, participants acting as critical friends
contributed to the further refinement of the framework. Key adaptations included clarify-
ing the interdependent relationships between developmental, motivational, caring, and
socially safe processes within youth sport environments, revisions to the visual structure
to better reflect the interconnected nature of these dimensions, and the renaming of the
Pedagogical Sport Compass as the Youth Sport Compass. These refinements resulted in
a more coherent, accessible, and practice-oriented framework, represented in the current
Youth Sport Compass model (Figure 2).

DIDACTIC

BEING A CHIL LEARNING

PEDAGOGICAL

Figure 2. The Youth Sport Compass.
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3.2. The Youth Sport Compass

The framework was subsequently coined the Youth Sport Compass (YSC). To opera-
tionalize the YSC's four pillars, the underlying theories highlight key features that translate
these principles into practice:

e  Developmental-oriented climate: an environment is needed that properly supports
the holistic development of youth. In this environment, appropriate and flexible
(individual) sports are offered, and trainers and coaches pay attention to motor, social,
and personal differences in the developmental level of all youngsters. This requires
finding the right balance between ‘wanting to win’ and ‘personal development’,
between investing in the best teams and in all other teams. Every young person is
entitled to receive effective didactic guidance and a fitting sports program. At the club
level, achieving this necessitates the appointment of competent trainers and coaches
who are held to high standards and careful consideration of the sports offerings.

e  Motivational climate: Enjoyment stems from performing well and receiving positive
reinforcement. Achieving this necessitates trainers and coaches to provide ample
positive attention throughout the learning process and attribute successes to individ-
ual strengths. Effective positive guidance is also crucial for all youth, encouraging
autonomous motivation.

e Caring climate: young individuals seek a sense of belonging, emphasizing the signifi-
cance of consciously fostering relational and social skills in sports. Elements such as
mutual involvement, kindness, and caring for one another should be actively culti-
vated. The relationship between the “educator” and the youth plays a pivotal role,
necessitating the setting of a positive example. This demands self-reflection on the
part of adults and supervisors, prompting them to assess their supervisory style by
asking, “‘What is my approach to supervision?’ Effective communication skills are
also essential for the coaching staff and within the club culture for sports managers in
facilitating this process.

e  Socially safe climate: By fostering a sense of safety, an ideal learning environment
is established. Youngsters should feel free to express themselves with dignity, un-
threatened in an environment that ensures both psychological and physical well-being.
Achieving this necessitates that trainers, coaches, and supervisors possess a sound un-
derstanding of group dynamics and address behavioral issues openly. This responsive
approach builds trust and aids in preventing inappropriate behavior. Additionally,
the club must implement an effective preventive and corrective policy, ensuring that
individuals are aware of the appropriate actions to take in the event of an incident.

Each of the four pillars has its unique rationale, and the YSC serves as a framework for
considering various situations, requiring attention to all four pillars within both training
sessions and the overall vision of a sport club. In practical scenarios, behaviors may inter-
twine, where the caring aspect becomes integral to the safe aspect, for instance. However,
it is essential to recognize that the didactic aspect (upper part of the compass) demands
different qualities than the relational aspect (lower part of the compass). Moreover, the
YSC underscores the importance of understanding youth in their being ‘a child” (left part
of the compass) and establishing a conducive learning context for them (right part of the
compass). This highlights the inherent complexity involved in realizing a youth-centered
and safe sport climate (see Figure 2).

For example, a youth football club wants to improve its training environment. The
coach designs technically strong sessions focused on skill development (development-oriented
pillar) but notices that several players are losing motivation, and some feel excluded. By
using the YSC, the coach reflects more broadly: introduces more autonomy and choice in
exercises to increase enjoyment (motivational pillar), actively builds team cohesion through
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inclusive activities and positive communication (caring pillar), and establishes clear agree-
ments about respectful behavior and positive group dynamics (socially safe pillar). As a
result, training sessions become not only technically effective but also more engaging,
inclusive, and supportive. This example illustrates how addressing all four interconnected
pillars leads to a more balanced and effective learning environment, rather than focusing
on a single dimension in isolation.

Altogether, the YSC functions as a conceptual and practical framework, guiding
coaches and sport clubs in creating the most supportive environment for young athletes
through their practices, training methods, coaching style, policies, and practical applica-
tions. While each pillar can be considered individually, it is important to recognize that
they are interconnected, often influencing and reinforcing one another. Addressing all
four pillars to some degree is essential to fostering an optimal learning environment and
stimulating a pedagogical sport climate.

3.3. Alignment with European Projects
3.3.1. EU Project ICoachKids

At the request of the project managers of the EU-funded ICoachKids project (aimed at
young people aged 6-12 and 13-18) [see www.icoachkids.eu], we conducted a comparative
analysis of the ICoachKids Pledge (Lara-Bercial et al., 2022b), comprising 10 key principles
designed to ensure sport is a positive experience for all, particularly young participants, and
the YSC. These 10 principles were mapped onto the Compass, discussed collaboratively, and
ultimately found to align fully with its pillars (see Figure 3) and its underlying principles.

The Youth Sport Compass in relation to ICOACHKIDS @ | COACH

KIDS
PLEDGE

1. Be Child-centred

2. Be Holistic

3. Be Inclusive

[ 4. Make it fun and safe

5. Prioritise the love of sport
above learning of sport

| 6. Focus on foundational skills l

| 7. Engage parents positively |

I 8. Plan progressive programsl

9. Use different methods
to enhance learning

10. Use competition
in a developmental way

Figure 3. Mapping of the 10 factors from ICoachKids onto the Youth Sport Compass.

The YSC is supported through convergent alignment with the ICoachKids frame-
work, as both independently developed approaches align on core principles such as child-
centeredness, holistic development, and safe sport environments.

3.3.2. EU Project Keep Youngsters Involved

The project lead of Keep Youngsters Involved [see www .kenniscentrumsportenbewegen
nl/en/keep-youngsters-involved] (accessed on 23 March 2026), the Dutch Knowledge
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Centre for Sport and Human Movement, invited us to conduct a comparative analysis
between their results and the Youth Sport Compass. This large EU project identified 14 key
factors for preventing youth dropout (Kenniscentrum Sport en Bewegen, 2019). We again
mapped these factors onto the Youth Sport Compass, discussed their alignment, and found
that each could be meaningfully integrated within the framework (see Figure 4). The
relevance and applicability of the YSC to the objectives of the Keep Youngsters Involved
project were validated, as all four pillars were addressed.

The Youth Sport Compass in relation to Keep Youngsters Involved Houngsters
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Figure 4. Mapping of the 14 factors from Keep Youngsters Involved onto the Youth Sport Compass.

The YSC is supported by convergent alignment from the Project Keep Youngsters
Involved, as both initiatives emphasize youth engagement, motivation, and supportive
sport environments to reduce dropout and promote long-term participation.

3.4. Applicability in Real-World Sport Settings

At the sport club level, leadership commitment is essential for implementing youth-
centered and safe sport policies. To support understanding and application of the YSC,
two animations were developed in Dutch and, following international interest, translated
into English. One animation illustrates its application within sport clubs (Windesheim,
2023a), while the other explains the rationale underlying the framework (Windesheim,
2023b) (see Supplementary Materials). To further facilitate implementation, the YSC was
operationalized at the organizational level to support sport clubs in shaping their policies
and practices (see Appendix B). Recognizing the central role of coach-athlete relationships
and coaching behavior in shaping young people’s motivation and experiences in sport
(Claringbould, 2011), the framework was also translated into the key knowledge, skills,
and attitudes required of youth sport coaches (see Appendix C). These operationalizations
were generally well received, providing stakeholders with a shared language and practical
guidance for fostering a pedagogical climate. At the same time, questions remain regarding
the effective implementation of these principles in everyday practice (Bronkhorst et al.,
2021; Faber et al., 2023; Schipper-van Veldhoven, 2022).

In response to requests from sport policymakers, federations, and municipalities,
an infographic grounded in the YSC was developed as a practical tool for dialogue and
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reflection on creating youth-centered and safe sport environments. This “conversation
starter”, grounded in the YSC (available at Kenniscentrum Sport en Bewegen & Hogeschool
Windesheim, n.d.), promotes a shared vision and offers concrete starting points for collective
action. The YSC was also operationalized at the policy level (see Appendix D).

Overall, this phase involved the development of tools, guidelines, and dissemination
materials for coaches, sport clubs, policymakers, and educational contexts. As part of this
effort, the book ‘A Pedagogical Sport Climate” was revised and republished under the
subtitle Placing the Child at the Center of Youth Sport (Schipper-van Veldhoven et al., 2024).
In this revised edition, the YSC serves as the central framework and is operationalized
across the micro, meso, and macro levels of youth sport.

4. Discussion

This study described the development and initial operationalization of the Youth
Sport Compass (YSC) as a practical framework for creating youth-centered and safe sport
environments. The YSC emerged through an iterative and practice-based process that
integrated insights from scientific literature, expert consultation, and experiences from the
youth sport sector. Drawing on complementary theoretical perspectives—including Posi-
tive Youth Development, Self-Determination Theory, Caring Climate, and Ethical Climate
research—the framework offers a structured yet flexible approach to conceptualizing a
pedagogical sport climate.

The development process was characterized by continuous interaction with stakehold-
ers from both the sport and youth sectors, enabling the framework to evolve in response
to practical experiences and emerging insights. Workshops, conference presentations,
dialogue sessions, comparative analyses with European initiatives, and subsequent op-
erationalizations at coach and club levels all contributed to its refinement. Across these
activities, the four pillars of the YSC—development-oriented, motivational, caring, and so-
cially safe—were consistently recognized as relevant, coherent, and applicable for fostering
positive youth sport environments.

While existing research often examines developmental, motivational, caring, and
safeguarding dimensions separately, the YSC brings these perspectives together within a
single, interconnected framework. By spanning the micro, meso, and macro levels of youth
sport, it addresses a persistent gap between theory and practice and translates established
knowledge into a practical tool for coaches, sport clubs, policymakers, and educators. This
integrative design represents the principal contribution of the YSC and advances a more
holistic understanding of the conditions that support positive youth development in sport.

Recent research in youth sport and development increasingly emphasizes the impor-
tance of integrated and multi-level systems perspectives, highlighting that youth sport
environments consist of interdependent actors and contexts that mutually influence devel-
opmental outcomes (Dorsch et al., 2022). Similarly, contemporary ecological approaches
corroborate this and stress that the interplay between these elements is critical for under-
standing outcomes in sport settings (Robledo et al., 2022). In line with these perspectives,
the YSC structure reflects a relational system in which the developmental, motivational, car-
ing, and socially safe dimensions continuously interact and co-evolve. This moves beyond
linear or hierarchical representations and instead captures the complexity of youth sport
environments, thereby enhancing both the explanatory strength of the YSC and its practical
relevance for stakeholders at various levels, including club environments (meso level),
policies (macro level), and interactions among trainers, players, and training coordinators
(micro level).

Considerable research in sport management has concentrated on the quality of sports
services, particularly from an organizational standpoint, encompassing governance and
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administration (De Knop et al., 2004; Swierzy et al., 2018). Academic research has neglected
the evaluation of youth sports policies (Grix et al., 2018), resulting in a lack of consensus on
the conceptualization of quality in youth sports (Bean et al., 2018; Hulsebos et al., 2015).
Moreover, limited attention has been devoted to operational quality, which concerns how
sport policies are implemented at the sport club level and their impact on the experiences
and specific needs of youth (Battaglia & Kerr, 2020). A recent study by Ricour et al.
(2023) examined youth sport policies to better understand how organized youth sport
is operationalized in practice. They introduced an operational quality model for sport
clubs, emphasizing youth-friendly delivery tailored to the needs of young participants.
The model comprises four dimensions with 23 items: (1) development of sport skills,
(2) motivational coaching, (3) integrity and cohesion, and (4) involvement within the
club. This model aligns closely with the YSC, which is grounded in psychological theory,
whereas Ricour’s model is rooted in sport management literature and validated through the
perspectives of federations, club administrators, coaches, parents, and youth in Flanders.
Their findings highlight that perceived competence and the role of a motivating coach
are key factors in sustaining sport participation, while competition-related aspects such
as rankings are considered less important. In contrast, cohesion and integrity are highly
valued but experienced as insufficiently present. These findings are consistent with our
own and reinforce the need to address all four pillars of the YSC at both the coach and
club levels. Moreover, the study points to a prevailing focus on participation rates and
organizational structures, rather than on the quality of the sport experience itself. The YSC
directly addresses this gap by emphasizing the importance of the sport delivery climate in
fostering development, enjoyment, and safe participation.

Empirical evidence consistently demonstrates that coach-created positive develop-
mental climates (e.g., Cronin & Allen, 2018), empowering motivational climates (Appleton
& Duda, 2016), caring climates (Hogue, 2024), and moral or ethical sport climates (e.g.,
Spruit et al., 2019) contribute to a wide range of positive youth outcomes, including life
skills development, psychological well-being, resilience, prosocial behavior, teamwork,
and sustained sport participation. Together, these findings provide strong support for
the four pillars underpinning the YSC. At the same time, creating such environments
remains challenging in practice. Denison et al. (2017) argue that coaching often falls short
of these ideals, as many sport settings continue to be dominated by performance-oriented
approaches and power imbalances. While safeguarding is shaped by interacting individual,
relational, and organizational factors (Schwab et al., 2026). These challenges underscore
the need for both context-sensitive coach education and broader organizational change.
The YSC offers a practical framework to support critical reflection and guide coaches and
sport clubs toward more development-oriented, caring, motivational, and socially safe
practices. However, evidence from voluntary sport clubs suggests that such initiatives are
most effective when embedded within supportive organizational structures and cultures
(Wicker & Breuer, 2013). Consequently, successful implementation of the YSC requires
active facilitation, leadership commitment, and sustained organizational support, rather
than dissemination alone.

Several European countries, including the Netherlands, Norway, and England, have
witnessed an increased involvement of government and institutional actors in organized
sports, aiming to boost sports participation to maximize health benefits. Numerous stud-
ies (Lake, 2013; Skille, 2011; Steen-Johnsen & Enjolras, 2011) indicate that the success of
central sports policies heavily relies on active engagement, interpretation, and local im-
plementation. Lake (2013) highlights the limitations of top-down policy implementation,
emphasizing that sport clubs, even with subsidies, often only superficially align with the
broader goals of sports policies. These sport clubs tend to prioritize their existing culture
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and practices, believing this focus is crucial for the club’s survival (Martin, 2002). Unlike ed-
ucation, where ensuring a safe environment is a legitimate responsibility of schools (OCW,
2015), the organized sports sector in the Netherlands does not have the same obligation
due to its association status, making it challenging to impose legal obligations. Policies
and measures within the sports sector are typically subject to discussion and adoption by
members during the general assembly. Raising awareness, facilitating communication,
implementing comprehensive programs like “Towards a Safe Sports Climate’, and establish-
ing mandatory requirements for obtaining grants are crucial steps to mobilize the sports
sector (Romijn et al., 2015). These initiatives are essential for fostering recognition within
the sports community that attention should be devoted to both desirable and undesirable
behavior in sports.

To catalyze the change process within a sport club, a comprehensive change strategy
is essential (NOC*NSF, 2020). Understanding culture change in a sport club can, for
instance, be achieved through the concept of organizational socialization. Organizational
socialization is the process through which organizational members learn, share, and transfer
values, norms, and appropriate behaviors to participate effectively in the organization
(Bauer et al., 2007; Benson & Eys, 2017; Stokvis, 2012). The YSC serves as a guiding tool to
initiate discussions, redirect norms and values toward desirable behavior, and establish a
pedagogical context in youth sports. In line with the Critical Positive Youth Development
theory (Gonzalez et al., 2020), this requires critical reflection, political efficacy, and collective
action to ensure the inclusion of all young people, including marginalized youth, LGBTQ+
athletes, athletes of color, and athletes with disabilities. It recognizes that responsibility for
creating a pedagogical and safe sport climate lies within the entire sport system in order to
support all young people (Schipper-van Veldhoven, 2026).

The development of the YSC followed a qualitative, iterative, and heuristic research
approach that combined literature synthesis, expert consultation, and interaction with
practice. Such an approach is particularly appropriate when the aim is to develop a con-
ceptual framework that integrates insights from multiple theoretical perspectives while
remaining relevant to real-world contexts (Dorsch et al., 2022; Holt et al., 2017). By com-
bining evidence from youth development literature with insights from practitioners and
stakeholders in the sport sector, the framework was able to bridge scientific knowledge
and practical applicability.

At the same time, this approach has methodological limitations. First, the develop-
ment process relied largely on qualitative synthesis, expert dialogue, and practice-based
validation rather than systematic empirical testing. While this allowed flexibility and re-
sponsiveness to the needs of the field, it also means that the framework should be regarded
as an initial conceptual model rather than a fully empirically validated theory. Second,
much of the development and validation process took place within the Dutch sport context.
While international discussions and comparisons with European initiatives suggested
broader relevance, cultural and organizational differences between sport systems may
influence how the framework can be applied. Third, the evaluation of acceptance was
largely based on qualitative feedback from stakeholders, which provides valuable insights
but does not constitute formal empirical validation.

Future research should thus focus on empirically examining the implementation and
impact of the YSC across different sporting contexts. In particular, the items identified as
contributors to operational quality in Ricour’s (2024) model provide a relevant starting
point for further validating the YSC and its associated change strategy at the sport club
level. Furthermore, while the present study offers a promising conceptual and practical
foundation, additional research is needed to further develop the YSC into a monitoring
instrument capable of assessing operational quality in organized youth sport from an edu-
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cational, youth-centered perspective within a systemic approach. The qualitative heuristic
results provide a theoretical and practical foundation for the YSC framework. Quantitative
follow-up is needed to test the validity, structure, relationships, and generalizability of this
initial model (Creswell, 2009). This line of research is currently underway, and its findings
will be reported in forthcoming publications (see Appendix A, phase 6). Finally, future stud-
ies could also explore how the four pillars—development-oriented, motivational, caring,
and socially safe—interact in practice and how they contribute to positive developmental
outcomes, sustained sport participation, and safer sport environments. Moreover, compar-
ative and longitudinal studies would be particularly valuable for assessing whether and
how the YSC can contribute to structural-cultural change within youth sport organizations.

Nevertheless, the iterative co-creation process with stakeholders from both the sport
and youth sectors can also be considered a strength of the approach. Engaging practitioners,
policymakers, and researchers in the development process increases the ecological validity
of the framework (Wang et al., 2023) and enhances the likelihood that it will be adopted
and applied in practice.

5. Conclusions

The YSC offers a promising conceptual and practical framework to guide the devel-
opment of youth-centered and safe sport environments. By integrating complementary
theoretical perspectives into a coherent structure, it provides stakeholders in youth sport
with a shared language and orientation for reflection and action. Its iterative development,
grounded in dialogue between research, policy, and practice, enhances its practical rel-
evance and applicability in real-world sport settings. The YSC represents an important
step toward strengthening the developmental, motivational, caring, and safety dimensions
of youth sport, which are essential for creating meaningful and positive youth leisure
experiences through sport.

Further research is needed to empirically validate this well-grounded theoretical
framework and assess its effectiveness in reducing sport dropout, preventing transgressive
behavior, and improving developmental outcomes.
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Appendix A

Table Al. The iterative phases in the development of the Youth Sport Compass.

Phase

Purpose

Activities/Methods

Data/Sources

Outcome

Phase 1: Theoretical
exploration and
conceptual
grounding

(part of the academic
assignment Sport
Pedagogy, with a
particular focus on safe
sport climate)

To identify the core
dimensions of a
pedagogical youth
sport climate.

The aim was not to
systematically review
and quantify all
available evidence,
but to synthesize and
integrate insights
from multiple
theoretical
perspectives.

Integrative and
heuristic exploration
of theoretical
perspectives and
empirical evidence
related to youth sport,
sport pedagogy,
positive youth
development,
motivation, care,
ethics, and safe sport.
Literature was
iteratively reviewed,
backwardly
snowballed,
compared, and
interpreted to
identify recurring
concepts and areas of
convergence.

The synthesis was
guided by the
premise that youth
sport should
contribute to young
people’s personal and
social development
while fostering
autonomy and
self-determination.
No formal count of
reviewed studies
was conducted.

Scientific and
conceptual literature.
Data sources:
academic databases
(Scopus, PsycINFO,
SPORTDiscus,
Google Scholar),
reference tracking,
and expert
recommendations.
Literature published

in English and Dutch.

Search terms:
combinations of
youth sport, sport
pedagogy,
pedagogical climate,
motivational climate,
caring climate, ethical
climate, safe sport,
safeguarding,
positive youth
development,
self-determination
theory, coach
behavior, and sport
club culture.

Four interconnected
dimensions emerged as the
conceptual foundation of a
pedagogical youth sport
climate: developmental,
motivational, caring, and
socially safe.

These four dimensions were
not directly adopted from a
single theory, although some
theoretical perspectives
contributed more strongly to a
particular dimension, but
synthesized from recurring
and overlapping concepts
across multiple theoretical
perspectives.

These insights were first
articulated in the inaugural
lecture Sports and Physical
Education from a Pedagogical
Perspective: A Golden
Opportunity (2016; English
translation: Schipper-van
Veldhoven, 2017) and
subsequently elaborated in the
book Een pedagogisch
sportklimaat. Het realiseren
van een positieve clubcultuur
[A Pedagogical Sports Climate:
Creating a Positive Club Cul-
ture] (Bronkhorst et al., 2018).
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Table Al. Cont.

Phase Purpose Activities/Methods Data/Sources Outcome
Preliminary framework, called
the Pedagogical Sport
Compass. An initial
conceptual and
practice-oriented framework
consisting of four
interconnected pillars—
Integrative Theoretical development-oriented,
conceptual analysis perspectives motivational, caring, and
focused on exploring  including socially safe—derived from
the Self-Determination converging principles across
complementarities, Theory (3 basic the underlying theoretical
To develop an interdependencies, principles), Caring perspectives (see Figure 1).

Phase 2: Integrative
synthesis and
framework
construction

(Kids First project,
2018-2021)

integrated and
theoretically
grounded framework
by examining the
relationships among
the dimensions
identified in Phase 1.

and conceptual
overlap among
developmental,
motivational, caring,
and socially safe
sport environments.
Ongoing discussion
and critical reflection
among project
partners informed the
interpretation and
synthesis of findings.

Climate (4 basic
principles), Positive
Youth Development
(8 basic principles),
and Moral/Ethical
Climate (4 basic
principles) research.
Collaborative
interpretation and
reflection by the Kids
First project team
(N =15).

Although each theoretical
perspective contributed most
strongly to one pillar, it is
important to emphasize that
the relationship is not
one-to-one:

PYD also includes safety and
relationships.

SDT includes relatedness,
which overlaps with caring.
Caring climate contributes to
safety.

Ethical climate contributes to
development.

The four pillars therefore
represent analytically distinct
but conceptually
interconnected pillars of a
pedagogical sport climate.

Phase 3: Stakeholder

reflection and
iterative refinement
of the initial
framework

To explore
comprehensibility,
conceptual coherence,
practical relevance,
and applicability of
the preliminary
framework through
consultation with
stakeholders acting as
critical friends.

The emerging
framework was
presented and
discussed with
researchers, coaches,
sport club
representatives,
policymakers, youth
sport professionals,
and sport
management
students through
workshops,
conference
presentations,
lectures, and
webinars. Feedback
was documented in
written notes and
critically reflected
upon within the Sport
Pedagogy research
group to inform
further refinement of
the framework.

National and
international
stakeholder
consultations
involving researchers,
practitioners,
policymakers,
students, and sport
organizations
(approximately

1500 participants
across multiple
events between 2019
and 2022).

Feedback informed revisions
to the visual structure to better
reflect the interconnected
nature of these dimensions;
clarifying the interdependent
relationships between
developmental, motivational,
caring, and socially safe
processes within youth sport
environments, and led to the
renaming of the framework as
the Youth Sport Compass
(YSC) (see Figure 2).
Stakeholders generally
considered the framework
relevant, coherent, and
applicable for promoting
youth-centered and socially
safe sport environments.
Consultations also highlighted
the need for empirical
validation and implementation
support, leading to the
initiation of a subsequent
research project examining the
psychometric validity of the
framework (Phase 6).
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Table Al. Cont.

Phase Purpose Activities/Methods Data/Sources Outcome
To examine the
conceptual alignment, .
external relevance, Soonrggljl:j:lv;apping
and broader :
applicability of the of 'th'e YSC against
L existing European .
YSC by comparing it outh sport Evidence of convergent
with established y P alignment between the YSC
frameworks.

European youth sport
initiatives.

Core principles from
each initiative were

European youth sport
initiatives:

and established European
youth sport initiatives,

Phase 4: Conceptual "'Fhe. sglected mapped onto the four IC(.)a.ChKld.s (1.0 supporting its conceptual
. . initiatives were . guiding principles), coherence, external relevance,
mapping with . pillars of the YSC. s
e included because of . Keep Youngsters and broader applicability.
European initiatives . The resulting
their focus on . Involved (14 key The framework was
(meso-level o alignments were . s
. . positive youth ) factors). subsequently applied within
triangulation) reviewed and . . .
development, - N Figures 3 and 4 the ICoachGirls project
discussed within the .
youth-centered sport . present the mapping  (2022-2025; Faber et al., 2023)
. project stakeholder . 1
participation, and the . exercise. providing further support for
. network to examine : .
prevention of youth . its relevance in contemporary
the extent to which
sport dropout, as well he f K youth sport contexts.
as their the framewor
. . reflected established
evidence-informed .
. . principles and
and internationally ractice experiences
collaborative P P ’
approaches.
Operationalized YSC
framework with practical
implementation and
Development of dissemination materials,
implementation and providing initial indications of
To operationalize the =~ Translation of the dissemination applicability and usability
YSC by developing YSC into practical materials, including across youth sport settings.
Phase 5: practice-oriented tools, guidelines, tools and guidelines ~ See Section 3.4. Applicability
Operationalization tools and resources educational materials, for coaches, sport in Real-World Sport Settings
and practical that support its and dissemination clubs, and Revised book A Pedagogical
application of the understanding, resources; application  policymakers, as well = Sports Climate: Placing the
YSC implementation, and  across micro-, meso-,  as presentations, Child at the Center of Youth
application within and macro-level sport  infographics, Sport (Schipper-van
youth sport settings. contexts. animations, Veldhoven et al., 2024), in
educational resources, which the YSC serves as the
and the revised book. central framework and is
operationalized across the
micro, meso, and macro levels
of youth sport.
Development O.f the Development of the YSCS as
Youth Sport Climate . .
. an instrument for assessing the
Scale (YSCS); item .
. . quality of youth sport
generation based on YSC framework; . .
IN PROGRESS . . . environments at micro
i To operationalize the  the four YSC pillars;  survey data from
Phase 6: Initial e . . (athletes, coaches) and meso
. . oy L. YSC as a monitoring pilot testing; athletes, coaches,
empirical validation | . (parents, sport clubs) levels.
instrument and psychometric parents, and sport . . .
and development of R . . Initial empirical validation of
S examine its initial evaluation of club representatives; . .
a monitoring .. o o . the YSC is currently ongoing,
. empirical validity. reliability and psychometric 1 !
instrument s 1 with findings to be reported in
validity; data analyses.

collection among
relevant stakeholder
groups.

forthcoming publications
(Tielens-van den Bos et al.,
2026)
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Appendix B

The Youth Sport Compass for Clubs

Provide structured and age-appropriate training

opportunities for all young people. . .

v’ Design sport provision with careful Prom9tg.? Iearmng-‘or_lented approach.
consideration of time, objectives, costs, and ¥ Priaritize the holistic development of young
accessibility. y ;Caeople over match outcores,

v’ Ensure inclusive participation opportunities regte space for youth bt and alid by

particip PP actively listening to their perspectives.
that extend beyond a sole focus on ¥ Provide positive and constructive feedback to
competition. volunteers.

v Use competition as a developmental tool, v’ Support and encourage volunteers to
emphasizing learning and experience rather continuously develop their knowledge, skills, and
than outcomes. expertise.

v Apply age-appropriate and responsible

selection processes.

Clearly communicate the club’s vision,

expectations, and objectives to all stakeholders

~

Strengthen social support within the club

environment.

v' Embed preventive measures within club
policies.

v Actively get to know and engage with
young athletes.

¥' Ensure attention and inclusion for all

Safeguard a safe sport environment.

v’ Embed clear enforcement and disciplinary
measures within club policy.

v’ Foster open dialogue within the club on safety
and behavior.

v’ Establish and uphold clear standards of conduct,
taking responsibility for a safe sport climate and

young people across teams. adhering to agreed codes.
v' Encourage positive peer interaction and . ., v’ Promote positive norms and values.
involvement. Overall D'f'e"w"a" . ¥' Remain vigilant to signs of inappropriate
v’ Foster a supportive and caring culture in ¥ Ensure strong personal commitment from club officials. behavior.
which everyone feels welcome.Prioritize v Continuously enhance the quality of youth sport programs. v Continuously develop knowledge and skills
the well-being of young people at all v Establish mandatory professional competence standards for related to safeguarding and safety.
times. youth coaches.
v’ Involve parents and maintain clear, )
ongoing communication with them. Reference: Schipper-van Veldhoven et al., 2024, p.41

Figure Al. Operationalization of the Youth Sport Compass for Sport Clubs (Schipper-van Veldhoven
etal, 2024, p. 41).

Appendix C

The Youth Sport Compass for Coaches

Foster a learning-oriented approach.

¥ Ensure sport participation is enjoyable and
Offer training sessions within a suitable structure engaging.
Provide suitable training for all children Convey enthusiasm and passion for sport.
Plan progressive programs Adopt an open, positive, and inviting attitude.

Focus on fundamental motor skills f‘ft ‘:’s f[p;sttlveh:sle nT otzez ¢ rt learnin
Use competition to foster development 2R IO IEIOCS D SHRRRIE CEaEng

, i and development.

Select young play ersina res'uolns'b"e manner Provide constructive and encouraging feedback.

Clearly communicate expectations and goals Strengthen young people’s confidence in their

own abilities.

v Emphasize process- and task-oriented goals over
outcomes.

¥' Encourage youth voice by valuing their
perspectives, thoughts, and feelings.

¥ Create opportunities for young people to take
initiative and ownership.

ANANANEN

AR NN NN

N

Strengthen social support within the sport
environment.

g y 5 ; . Foster a strong sense of safety and security.
v Build meaningful relationships by getting to v Act in a trustworthy and reliable manner.
k"UW E?Ch athlete. " v Build rapport through open and respectful
v Maintain a calm and supportive presence. dialogue
v i o :
v Demonstr_ate care. emp athy, and kmqnesg. v Provide clear structure, expectations, and rules.
Promote inclusivity and respect for diversity. v Take responsibility for the well-being of all
v Encourage positive peer interaction and participants
engagement. v L ) =
v Provide individual attention tailored to each 7 52’:(;7;2;27;3[”;’;2’;23:’;; fniintia”r: if)gar;z: .
7 ;hf’d'_t_ — . Overall Attitude intentions
rioritize the well-being of young people. v 3 o : - . "
v Involve parents and maintain constructive Demonstr‘a‘te il aware,ness,‘ Rclptag the abily j Promqte ‘,m,d mode)’p Dm”’? norms ar'm‘ values.
communication. to reflect critically on one’s actions. Remm{q vigilant to signs of inappropriate
¥'Show a continuous willingness to learn and behavior.
improve. 14 Be attentive to group dynamics and their
Reference: Schipper-van Veldhoven et al., 2024, p.38 impact on individuals.

Figure A2. Operationalization of the Youth Sport Compass for Coaches (Schipper-van Veldhoven
etal., 2024, p. 38).
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Appendix D

The Youth Sport Compass for Policy makers

Policy implications: sports activities and facilities
¥ Ensure accessible and well-structured training
opportunities for all young people.

Policy implications: learning environment

v Promote a strong focus on learning and
development within youth sport.

v’ Establish mandatory training requirements for

¥" Promote the professionalization of youth sport by
recognizing youth coaching as a distinct profession
and enabling highly qualified coaches to work with

youth coaches, including competencies in
interacting with children and adolescents and
managing group dynamics.

younger age groups.

v Strengthen support for sport clubs through
qualified professionals (e.g., sport educational
specialists and club support coaches) to facilitate
sustainable cultural change.

v Introduce incentives that encourage sport clubs to
develop and implement a coherent, youth-centered
educational policy.

v' Create incentives that prioritize the quality of
youth support and development, rather than
focusing solely on competitive success and medal
outcomes.

Policy implications: safety first

v Prioritize safety by making thorough screening
and vetting of youth sport personnel a mandatory
requirement.

v’ Acknowledge transgressive behavior in sport and
ensure it remains a continuous focus in policy
development and political agendas.

Policy implications: social support

v' Strengthen social support structures
within sport clubs.

¥' Encourage clubs to appoint dedicated
support officers who are accessible not
only for reporting harassment and abuse,
but also for addressing broader
educational and well-being concerns. Overall policy

¥ By 2030, establish an educational sporting
environment as a prerequisite within organized sport.

Reference: Schipper-van Veldhoven et al., 2024, p.43

Figure A3. Operationalization of the Youth Sport Compass for Policy makers (Schipper-van Veld-
hoven et al., 2024, p. 43).
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